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Debate in Democracy 
Debate is the basic element of a democratic society. Debate can ex-
ist only in a democratic society and no democratic society can exist 
without debate. 
If students are to become skilled in the essential processes of democ-
racy, they must receive training in those areas which prepare for 
effective participation in a democratic society. The curriculum pro-
vides training in many subject matter areas, but neglects the basic 
element of a democracy, the process of free debate. 
The debate contest provides a unique laboratory for training stu-
dents in these basic skills of democratic leadership. Students receive 
invaluable training in critical thinking, quick responses, the defense 
of worthy ideas and the rejection of invalid ideas. Students learn 
tolerance of other points of view. 
Above all, debate provides training in democratic leadership that 
is not available in any other aspect of the curriculum. 
The Guide is designed to provide the beginning debater with an 
outline of the fundamentals of debate, shorn of the usual technical 
terminology. The role of the student in research, analysis, organiza-
tion of materials and effective delivery is emphasized. No shortcuts 
or substitutes for careful research are presented. The most valuable 
tool of a debater is knowledge. 
The Guide has been expanded to include a code of ethics for the 
debater, charts illustrating the basic elements of debate, a section on 
the different forms of debate and a bibliography on debate textbooks. 
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Foreword 
This booklet fills a long-standing void m the list of University 
Interscholastic League publications. 
It is not a compilation of case histories; nor is it a step-by-step, 
how-to-do-it formula applicable only to the current debate topic. 
Instead, it is designed to assist any debater (regardless of the debate 
question involved) in making his research more thorough, analyzing 
the proposition, constructing his case and presenting his arguments. 
In addition, it includes a discussion of the language, ethics and atti-
tudes connected with debate that will help both beginning and ex-
perienced debaters develop their skills. 
It is a recognized fact that there are not enough qualified debate 
coaches to provide one for each school in Texas. For this reason, 
debating activities have waned in some schools, while they have 
never really flourished in others. It is hoped that this booklet will 
provide the necessary impetus for increased debating participation 
through the State, for while the booklet is recommended for all 
student debaters and their coaches, it is particularly aimed at the 
novice debater and the inexperienced coach. 
In short, this publication is not expected to replace a qualified 
debate coach. It will, however, serve as a reliable guide to help get a 
debate program underway in schools lacking a qualified debate coach. 
R . J. Kmo, Director 
University Interscholastic League 
You and Debate 
What does the word "debate" mean to you? Perhaps you think 
of Daniel Webster rising in the United States Senate to reply to 
Hayne; of Abraham Lincoln meeting Stephen A. Douglas in a series 
of scheduled appearances before the voters of Illinois; of two highly 
skilled attorneys engaged in a fierce clash before a judge, a jury, and 
a crowded courtroom. Or perhaps you think of a highly specialized 
school activity in which some of your acquaintances participate in 
events called meets or tournaments. 
Whatever the word means to you, the chances are that your con-
cept of debate is too limited. If you think of it as involving only the 
chosen few, the specially trained, or the highly skilled, you are mis-
taken. Probably you engage in several informal debates every day 
with your friends, your parents, and your teachers. Whenever and 
wherever opinions differ as to facts, values, or courses of action, de-
bate ensues. 
You could not avoid debate even if you wished. It occurs at all 
levels of social, economic, and political life. It is carried on among 
friends and family groups; in schools and churches ; in gatherings of 
social, professional, and business organizations; in the town meeting, 
the city council, and the state and national legislatures; in court-
rooms and public hearings; through the newspapers and over radio 
and television stations. 
Debate will be a part of your everyday life as long as you live in a 
free society. It is one of the essential processes in the social and po-
litical organization which we call democracy. 
A democratic society is dedicated to the proposition that its mem-
bers are capable of self government. It assumes that they have the 
ability to inform themselves on public issues, to analyze problems, to 
listen to and participate in public and private discussions, to evaluate 
arguments for and against proposed policies, and, finally, to reach 
conclusions and to take actions which are in the public interest. In 
short, democracy assumes that the public can make the just and wise 
decisions necessary for its continued existence and the welfare of its 
people. 
In this process of democratic decision making, debate performs an 
invaluable function. Probably no other form of public discourse serves. 
so well to focus attention upon fundamental issues and to hold up for-
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public examination and judgment the strengths and the weaknesses of 
a proposed course of action. Various forms of cooperative discussion 
are necessary in the formulation of policy, but it is debate which 
furnishes the opportunity for the free competition of ideas through 
which any proposal becomes accepted or rejected. 
Since the schools are interested in training students for responsible 
participation in society, it is natural that debate has found a place in 
the educational program. Debating in the high schools and colleges 
has a long established tradition in America. Although there have 
been some who have been outspoken in their opposition to interscho-
lastic debate contests, their criticisms have been directed chiefly 
against certain practices which have arisen in the highly competitive 
tournament programs. Few have doubted that debating, conducted 
within the framework of a sound educational philosophy, provides 
valuable training for participation in a democratic society. 
Various textbooks list many benefits which you may gain from 
debate training. They will tell you that debate will help you to reason 
logically and to detect the fallacies in the reasoning of others; that 
it will teach you to think "on your feet ;" that it will improve your 
public speaking ability and increase your self confidence ; that it will 
be an asset in your chosen profession. All of these things are probably 
true. But the real value of debate training, if seriously studied and 
honestly applied, is that it will enable you to be a more effective, a 
more responsible, and hence, a more valuable citizen in the com-
munity, the nation, and the world in which you live. 
The Debate Proposition 
The terms proposition, question, and resolution are used inter-
-changeably by most debaters to refer to the statement of the topic 
which is to be debated. In interscholastic debating in the United 
.States, the statement takes the form of a resolution which the affirm-
.ative upholds and the negative opposes. 
Although almost any subject on which opinions differ may be de-
bated, most formal debate propositions fall into one of three cate-
gories: 1) questions off act; 2) questions of value; and 3) questions 
-0f policy. In recent years nearly all of the topics chosen for school 
<lebates have been worded as propositions of policy. The formal reso-
lution proposes that a particular course of action be followed. The 
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debate then centers around whether there is a need for the proposed 
action, and whether such a course of action, if adopted, would prove 
to be practicable and desirable. 
The subject matter areas from which the propositions are chosen 
are usually national or international in scope. The propositions, 
themselves, usually propose courses of political or economic action. 
Research for Debate 
The first responsibility of the debater is to be well informed. From 
the time the debate proposition is announced until the last debate of 
the season is over, much of your time will be devoted to research-to 
finding, reading, evaluating, and recording information pertaining to 
the debate subject. 
Finding debate material-Ask your librarian for help in locating 
the materials you need. She can refer you to standard reference works 
available in your library, and to special indexes, catalogues, and 
bibliographies which will help you find books and articles on the 
debate subject. The social science and history teachers in your school 
may be able to suggest works by recognized authorities. Don't be 
afraid to write to your congressman or senator; he may be able to 
furnish materials from the Government Printing Office or a bibliog-
raphy compi led by the Library of Congress. 
Several publications are prepared primarily for the high school 
debater in search of material. The H. W. Wilson Co., publishers of 
The Reference Shelf Series, usually brings out a volume devoted to 
the subject currently being debated. The Congressional Digest, pub-
lished in Washington, D.C., devotes one issue each year to the high 
school debate topic. The National University Extension Association 
publishes annually The NUEA Debate Handbook in one or two 
paperbacked volumes. All of these publications contain articles on 
the debate subject by recognized authorities. 
Do not confuse The NUEA Debate Handbook with other hand-
books for which you or your teacher may receive advertisements. The 
advertisements may suggest that these mimeographed volumes will 
relieve you of the responsibility of doing your own research. Although 
these publications vary somewhat in form and content, their common 
feature is a collection of several hundred affirmative and negative 
quotations. These quotations, of course, are lifted from context, and 
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may or may not accurately represent the opinion of their authors. 
A number of college debaters were embarrassed recently when they 
found that their opponents had traced a widely used quotation to its 
source and found that the author was speaking of an entirely different 
proposal from the one the affirmative was upholding. Never use a 
quotation from a handbook without first reading and understanding 
the original material from which it was taken. 
You and your teacher must decide whether you wish to use such 
handbooks. But don't assume that any single volume can give you the 
understanding you will need to debate a complex economic, political, 
or social question. If you attempt to let someone else do your reading 
and your thinking for you, you will be depriving yourself of one of the 
greatest benefits which debate offers. Furthermore, you will be 
violating the first responsibility of the debater-- that of being well in-
formed. 
Often you will find that a rather large quantity of free material 
may be obtained from organizations representing those who have a 
vested interest in the eventual outcome of the question being debated. 
If your proposition deals with international trade, for instance, you 
may receive pamphlets, articles, and even books from associations and 
groups which have a financial stake in either higher or lower tariff 
barriers. 
Such materials are propaganda; do not expect them to reflect an 
.objective or unbiased point of view. On the other hand, do not dis-
card such publications. Examine them critically and carefully; they 
may contain useful information. Usually the facts cited will be ac-
curate and can be authenticated by checking them against independ-
·ent sources. Be extremely wary, however, of accepting the conclusions 
which the authors have drawn from the facts. 
Reading the material-The first objective of your reading should 
be to gain a broad and thorough understanding of the whole subject 
area from which the specific debate proposition has been drawn. Any 
proposition usually concerns itself with only a single aspect of a much 
broader problem. If you are to debate a proposition dealing with di-
rect economic aid to foreign countries, as both high schools and col-
leges have done recently, you will need to understand not only the 
foreign aid program as a whole, including both economic and mili-
tary aspects, but you will also need to understand how foreign aid fits 
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in with the overall aims and objectives of United States foreign policy. 
Probably one of the most common mistakes of debaters is to begin 
their preparation by searching for quotations which directly support 
or oppose the particular policy being debated. A recent college debate 
resolution called for the adoption of a specific piece of labor legis-
lation. Many debaters who quoted a large number of authorities fav-
oring or opposing the proposal, revealed, under questioning from their 
opponents, that they were unfamiliar with the provisions of the Taft-
Hartley Act, the functions of the National Labor Relations Board, 
and the general practices of collective bargaining. 
As the year progresses, more and more of your reading may be 
directed toward the search for specific facts and opinions which sup-
port your arguments. But don't overlook any opportunity to increase 
your general knowledge and understanding of the broad background 
of the proposition. And don't fail to keep abreast of changing con-
ditions, recent trends, and new publications. Debate propositions 
usually deal with highly topical issues in a changing world. The argu-
ment or piece of evidence which was most valuable in October may 
be worthless in May. 
Evaluating the material-As you proceed with your research, 
you constantly must be evaluating the materials you read. Far too 
many people seem to conclude that because something appears in 
print it is true, accurate, objective, and authoritative. 
Check on the author of everything you read. Is he an expert in the 
field in which he is writing? Are his views accepted and respected 
by other experts in the same field? Are his conclusions based on facts 
which can be verified, or are they merely expressions of prejudice or 
self interest? Is he an independent and objective scholar, or the paid 
propagandist of a pressure group? 
If the material appears in a newspaper or magazine, note whether 
the author's name is given. If it is, find out if he is an independent 
contributor or a staff writer whose views may reflect the editorial 
policy of the publication. Learn something about the biases of the 
periodicals which you read. The New York Herald Tribune, for 
instance, is considered to be "liberal," "Republican," and "inter-
nationalist." The Chicago Tribune, on the other hand, is considered 
"conservative" and "isolationist." Time and Newsweek are both 
"conservative" on domestic policies, but Time is the somewhat more 
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"liberal" of the two on international affairs. U. S . News and World 
Report tends to reflect the attitudes and interests of business and in-
dustry. 
Evaluate everything you read, and select for use in debate only 
those facts and opinions which are the product of competent, critical, 
and objective study. 
Recording information- Although much of your reading will 
serve chiefly to enrich your general knowledge of the subject, you will 
want to record certain information you can use in direct support of 
your arguments. Always remember to select the information carefully 
and to record it accurately. 
Debaters are often criticized for quoting "out of context." Actually 
nearly all information which you use in debate will be, in one sense, 
out of context. Seldom will you be able to cite all of the facts from a 
given source or all of the opinions of a single author. What is im-
portant is that the facts you select are representative and the opinions 
reflect, as accurately as possible, the thoughts and conclusions of the 
writer. 
As you read research material you seldom will know exactly when 
or where it will be used in the course of any debate. It is necessary, 
therefore, to work out a system of recording and filing information so 
it can be found quickly and used effectively. Some debaters prefer 
to use note cards which can be filed in a small metal or wooden box; 
others work on sheets of notebook paper which are later arranged 
in loose leaf binders. 
Whether you use cards or notebook paper, only one item should 
be recorded on each sheet. A brief topic heading at the top of the 
sheet will help you locate the item after it has been filed. Always 
record complete bibliographical data, identifying the source from 
which the information was taken. In presenting your debate speech, 
you may not need to cite the page number or the date of publication 
for each quotation, but you will want to have them available in case 
your sources are questioned. Since in many cases you will want to 
qualify the author as an expert in his field, it is often well to record 
information which indicates that he speaks with authority. 
Many debaters carry in their briefcases a certain number of books, 
magazines, pamphlets, and newspaper clippings. There is, perhaps, 
a certain psychological advantage in quoting directly from the source 
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material rather than from written or typed notes. On the other hand, 
few things a speaker can do create a less favorable impression than 
frantically thumbing through the pages of a book in search of a 
specific quotation. If you plan to carry books and magazines into 
the debate, have pages marked with index tabs and the passages you 
wish to read clearly underlined. Newspaper clippings may be pasted 
to cards or notebook paper so that they can be filed easily and found 
quickly. 
Don' t plan to carry too much material with you into the debate. 
You may think, as many debaters seem to, that you will impress your 
opponents, the judge and the audience if you stagger into the room 
weighted down by bulging briefcases, numerous card files, and a 
large collection of assorted publications. Actually, they are likely to 
conclude that you have not conducted your research efficiently, and 
that you find it necessary to carry in your arms a great deal of in-
formation which you should carry in your head. You do not want to 
appear to be a walking library; rather, you wish to create the im-
pression that you are a well-informed person, capable of discussing a 
question intelligently with a broad background of knowledge. 
Analyzing the Proposition 
Before you begin to build and organize your arguments for debate 
you should be able to answer two basic questions: 
l. What does the proposition mean? 
2. What are the issues-the major points upon which the affirm-
ative and the negative will disagree? 
Analysis through discussion- Your reading, together with the 
thinking that has accompanied it, will have suggested partial an-
swers to these questions. In order to clarify your thinking and to 
suggest direction for further reading, organize your fellow debaters 
into one or more discussion groups. 
Start by asking questions and encouraging everyone else in the 
group to ask questions . Get your teacher or a member of the group 
to write down the questions as they are asked. Your purpose at this 
time is not to discuss answers but to obtain a list of questions which 
need to be answered before you can debate the proposition intelli-
gently. 
At first many of the questions will seem to be unrelated and some 
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will seem entirely irrelevant. As the list grows, however, you will note 
that nearly all questions center around five or six major headings, 
such as: 
1. What do the terms of the proposition mean? 
2. What are the problems or conditions which have given rise to 
the proposition? 
3. What are, or should be, the aims and objectives of the pro-
posal? 
4. What other proposals might be suggested as solutions to the 
problem? 
5. What proposal seems to be most satisfactory? 
6. How can the proposal be put into effect? 
You probably will find that you can arrange nearly all the ques-
tions under these headings. When you have done this, you can con-
struct a discussion outline. It will be worth while for you and your 
fellow debaters to spend several sessions talking your way through this 
outline. Pool your resources in finding answers to the questions; listen 
to the facts and opinions presented by others; evaluate ideas and 
information. When you have finished you will find that you have a 
much clearer idea about what the proposition means and what the 
issues are. 
Defining the terms-One method of finding out what the propo-
sition means is to find workable definitions of the terms. When you 
actually begin debating, you will need to be able to present accept-
able definitions when you are on the affirmative; when you are 
speaking for the negative you will need to be able to agree or dis-
agree with the definitions presented by your opponents. 
Terms can be defined in many ways. Usually definitions found in 
standard dictionaries will not be of much help. You will need to de-
fine the terms as they are used in the context of the particular propo-
sition. Probably the most common method of definition is to explain 
in more familiar and concrete language what the terms mean. You 
can define an item by describing its characteristics, by pointing out 
its purpose, or by comparing or contrasting it with something else. 
Often you will be able to cite the definition used by authorities in the 
field from which the proposition has been chosen. 
It is seldom necessary to define every word in the proposition. As a 
general rule, define only those terms which may be misunderstood or 
about which there may be differences of interpretation. And re-
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member that a term may be made up of several words. It is better 
to explain what you mean by "direct economic aid" or "the British 
system of education," than to attempt to define each individual 
word. 
Opinions among debaters differ as to whether the word "should" 
which appears in nearly every proposition of policy needs to be de-
fined. Some feel that it is necessary for the affirmative team to ex-
plain that its obligation is to show that the proposal "ought to be" 
adopted, not that it "will be." Such explanation is probably un-
necessary. Few, if any, listeners will think that the debate is likely to 
center around whether or not the proposal will be adopted. That, 
after all, is a question of fact, not a question of policy. Most will 
assume that if it can be shown that a policy is needed, is practicable, 
and is desirable, it will be accepted by the public. The debater who 
makes too much of a point of "should" may cause the listener to feel 
that he is on the defensive and has some doubts about his ability to 
show that the policy he is proposing would be acceptable. 
Remember that the purpose of definition is clarification and under-
standing. You may occasionally meet debaters who have sought out 
special or restrictive definitions which seem favorable to their side. 
A void this practice. It will mark you as a "slick" or "tricky" debater 
who is unwilling to meet the opposition squarely on the fundamental 
issues. Use definitions that will reveal the issues and enable you and 
your opponents to clash directly upon them. 
The stock issues-In any controversy concerning a proposed 
policy, certain fundamental questions will almost surely arise: 
1. Is there a need for a change from the present policy? 
2. Would the proposed policy meet this need? 
3. Would the proposed policy be desirable and beneficial? 
These are the so-called stock issues and are referred to in debate 
terminology as the issues of need, practicability, and desirability. 
Do not conclude that these are the only issues in any given contro-
versy, or that they necessarily are of equal importance. Continue your 
analysis until you are sure that you have uncovered all of the issues 
inherent in the particular proposition, and until you can form judg-
ments as to their relative importance. 
Constructing the Case 
When you begin to construct your debate case, you will find that 
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you will not have time to deal with all of the issues which your analy-
sis has uncovered. Instead, you will select what seems to you to be the 
two or three most important issues and restate them as your major 
contentions. Remember that an issue asks a question; a contention 
states your answer to the question and reveals the stand you will 
take on the issue. 
Organization-Your major contentions will form the main divi-
sions of your case. Develop them with sub-points or minor contentions. 
Support each minor contention with evidence and argument. Far 
too many debate cases consist merely of series of quotations strung 
loosely together with such connective phrases as "going further." 
Make the structure of your case clear. Show how the major con-
tentions establish the position you have taken in favor of, or opposed 
to, the proposition. Show how each sub-point or minor contention 
develops the major contention under which it appears. Show how 
evidence and argument support each statement you have made. A 
well organized case, developing logically and with cumulative force, 
will be your strongest weapon in debate. 
Case Organization 
The structure and support of the debate case is illustrated in the 
chart below. A case should resemble this basic structure. Clarity in 
organization enables the judge and the audience to follow ideas more 
readily. 
DEBATE PROPOSITION 
I. Major Contentions (Answers question raised by issue) 
A. ················ ··········· ··· ··· -
B. Sub-Point or minor contention, supporting above 
C. ·· ··················--------- -----------
1. Arguments, which if accepted, lead to the ac-
ceptance of sub-points 
2. ·········· ·· ······ ········· ········· ··· 
a . ...................... ..... . 
b. Evidence, supporting arguments above 
c. 
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II. Major Contention 
A.- --------
B. -- -
1. 
2. - -
a. 
b. 
The nature of proof-We speak of a debater " proving his case" 
or "proving his contention." Actually, a debater must offer proof to 
support every statement he makes; otherwise the statement is mere 
assertion. Beginning debaters will sometimes complain that, "nothing 
can be proved absolutely." This, of course, is usually true; proof is 
relative. When you say that you will offer proof that something is 
true, you really mean that you will offer evidence and argument 
which indicate that there is a probability that your conclusion is 
valid. Proof, then, is made up of evidence and argument. Evidence 
in turn, is made up of facts and opinions. Facts are available in many 
forms. To the debater, they may be most useful as examples, specific 
instances, and statistics. Strangely enough, most high school debaters 
use too few facts and tend to rely almost entirely upon opinions for 
their evidence. When facts are available, do not neglect to use them. 
Your listeners are more likely to be favorably impressed if you can 
say, " these are the facts," rather than "here are some opinions." 
Opinions, of course, may be valuable pieces of evidence if the 
authors are experts speaking in their fields of competence. But re-
member that even experts may differ. No matter how famous or how 
reputable the authority whose opinion you introduce, your opponents 
may be able to show that another expert of equal stature has ex-
pressed an opposite conclusion. This is particularly true in the areas 
of economic and political policy from which most debate propo-
sitions are chosen. 
In selecting statements of opinion for use in your case, try to find 
ones in which the author gives the information which has led him 
to reach the conclusion he expresses. A quotation which gives not 
only an opinion but also the facts upon which the opinion is based, 
is many times more valuable than one which carries no supporting 
material. 
In addition to evidence, argument is necessary to establish proof. 
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Argument is the process of reasoning by which you will make in-
ferences, show relationships, and draw valid conclusions from the 
evidence you present. Few high school debaters use argument as ef-
ficiently as they might; a large number ignore it almost completely. 
Too many debaters state a point, read several quotations, perhaps 
throw in an example or a bit of statistical data for good measure, and 
then pass on to the next point. Too few take the time to show, 
through reasoning, the way in which the evidence proves their point. 
Do not neglect either evidence or argument. Both are necessary to 
establish proof. 
Dividing the work- Usually you will not be working alone in de-
veloping your debate cases. You will work with another student who 
will be your colleague in the debates you enter. It is well to decide as 
early as possible whether you will be the first or second speaker and 
which contentions you will introduce and uphold. Remember, how-
ever, that you will need to be thoroughly familiar with all the con-
tentions, evidence, and arguments which your colleague will use. 
The affirmative case-If you are the first affirmative speaker it 
will be your job to introduce the subject for debate. You may merely 
state the proposition and define the terms, or you may include a discus-
sion of the importance of the question and a brief history of the events 
which have brought it to the attention of the public. In other words, 
your first task is to be sure that your listeners understand what the 
debate is about. 
It is nearly always wise to state early in the debate all major con-
tentions which you and your colleague will uphold. Such an initial 
summary will give your listeners a clearer understanding of the issues 
around which the debate will revolve. 
Most of your time as first speaker will be devoted to developing the 
first of the contentions upon which the affirmative will rest its case. 
Usually this contention will concern itself with the need for a change 
from the present policy or system. Be sure to show that the evils and 
undesirable features to which you point are inherent- that they can-
not be corrected by minor adjustments in the present system. Show 
that they will exist as long as the present policy is in effect, and be 
sure the things you condemn can be corrected by adoption of the 
policy you and your colleague advocate. Often debaters spend con-
siderable time showing that the present system is wasteful or ineffi-
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cient, and then fail to show, later, why the plan they are proposing 
would be less wasteful and more efficient. 
It is often a good idea for the first speaker to introduce briefly the 
proposed plan or policy which the second affirmative will develop in 
greater detail. A short explanation of the nature of the solution to 
the problem which has been presented will help round out the first 
affirmative speech and create a unified impression in the minds of the 
listeners. 
If you are the second affirmative speaker your chief concern will be 
with establishing your proposal as the best way of correcting the 
conditions which have been discussed by your colleague. In terms of 
the stock issues, you must show that the solution you advocate is 
practicable and desirable-that it will meet the need, have beneficial 
effects, and create no new evils. 
There is considerable difference of opinion among debate author-
ities as to how the affirmative should show that its proposal can be 
put into operation. Some insist that a detailed plan must be in-
troduced; others hold that the solution can be handled in terms of 
broad objectives and procedures. The method you adopt will prob-
ably depend upon the proposition which you will be debating. 
Some propositions suggest or specify a narrowly limited course of 
action. Others are so broad that no single plan could be expected to 
solve the problem. When the proposition that industry should guaran-
tee its employees an annual wage was debated, most affirmatives 
recognized that no single plan would be practicable for all industries. 
Instead, they merely outlined certain minimum provisions which all 
plans should contain. 
Certainly it is the responsibility of the affirmative to show that ade-
quate machinery can be provided for putting its policy into effect. 
Too great an elaboration of minor details, however, may often cause 
more important policy issues to be overlooked. 
In addition to establishing the affirmative proposal and showing 
that it is practicable and desirable, the second affirmative has the 
task of replying to the first negative speaker. Usually this is done by 
first answering the attacks of the negative and rebuilding the "need" 
arguments which your colleague has developed. Be sure, however, 
that you reserve enough time to present adequately the contentions 
which you must handle. No matter how strongly you establish the 
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claim that a problem exists, unless you can provide the solution you 
will lose the debate. 
Sometimes the members of an affirmative team purposely delay the 
presentation of their plan until the closing minutes of the second 
speech. By doing so they hope the second negative speaker will have 
insufficient time to prepare an attack. Avoid this practice. Not only 
will it indicate that you have little faith in the strength of your posi-
tion, but it may mark you as lacking a sense of responsibility and fair 
play. The instructions given to debate judges in University Inter-
scholastic League contests say, "It is unfair to keep opponents in the 
dark as to the constructive case, in order to spring surprises near the 
end of the debate." 
The negative case-The most important responsibility of the neg-
ative is to clash with the affirmative. It may present and support con-
tentions of its own, but it must take recognition of each affirmative 
contention by agreeing, attacking, or showing that it is irrelevant. 
The negative case structure, therefore, calls for considerable flexi-
bility. 
Many negative teams offer no constructive case and rely on what 
is known as straight refutation. If you adopt this position you will 
introduce and develop no new contentions but will confine your ef-
forts to attacking and destroying those presented by the affirmative. 
Although the method of straight refutation is favored by many 
experienced debaters, it has one serious weakness. The affirmative 
team is not likely to introduce issues upon which the preponderance 
of the evidence is against them. If you restrict yourself to denying 
whatever the affirmative speakers say, you may never get the chance 
to bring up some of the strongest arguments on your side. In other 
words, you may want to introduce arguments against the proposition, 
not merely oppose arguments for it. 
As a member of a negative team you may use a constructive case 
which is chiefly a defense of the status quo-of things as they now 
are. In addition to attacking the contentions of the affirmative, you 
will introduce arguments and evidence to show that the present sys-
tem is working satisfactorily, that it is solving the important problems, 
and that it is bringing about desirable results. 
The chief weakness of the status quo case is that you can seldom 
show that present conditions are entirely satisfactory. Unless there 
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has been some awareness that a problem exists, some feeling that 
conditions need correcting, or some controversy over the present pol-
icy, the proposition probably would never have been chosen for de-
bate. When faced with these obvious facts, the negative often adopts 
what is known as a repairs case. If you use a case of this kind you will 
not pretend that everything is perfect. You will admit that conditions 
exist which need to be corrected. But you will argue that these cor-
rections can be made by minor changes, adjustments, and repairs in 
the present machinery. In short, you will be in favor of improving the 
present policy rather than adopting an entirely new one. 
Occasionally you may want to admit the affirmative's contention 
that there is a need for a new policy and argue for a better solution 
than the one advocated by your opponents. If you do this you will 
be upholding a counter plan. You will not only have to attack the 
affirmative proposal, you will have to show that your plan is practi-
cable and desirable. Instead of just showing why you are opposed to 
one proposal, you will have to show why you are in favor of another. 
Although many negative debaters hesitate to assume the additional 
burden placed on them by a counter plan, such a position has the 
advantage of holding up for the audience's inspection and judgment 
two alternate solutions to the same problem. 
It is impossible, of course, to say that any one type of negative case 
is best. Your choice will be determined largely by the nature of the 
proposition which you will debate and by your attitude toward it. 
Actually you will probably use a combination of the types. Probably 
the greatest number of negative cases minimize the need, argue that 
evils can be corrected by repairs to the present system, and oppose the 
affirmative solution on grounds of practicability and desirability. 
Since negative cases vary so widely, it is difficult to assign specific 
tasks to the first and second speakers. Obviously, any disagreement 
with the affirmative's definition of terms or interpretation of the 
proposition should be stated in the first negative speech. If a counter 
plan is to be used, it too should be introduced by the first speaker. In 
the conventional debate the first negative devotes most of his time to 
the "need" issue, while the second considers practicability and desir-
ability. Both speakers naturally devote a good deal of their time to 
refutation. 
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Case Duty Chart 
Need for Solution 
Case Change Practical Desirable Best Burden 
Affirmative Yes Yes Yes Yes Proof 
Negative 
l. Straight 
Refutation No No No No Refutation 
2. Status Quo No+ No+ No+ No+ " 
3. Repairs Yes, BUT No No No " 
4. Counter Plan Yes, BUT FOR 
NEGATIVE SOLUTION NO " 
Refutation and Rebuttal 
Refutation and rebuttal are really the heart of debate. Your ability 
as a debater will be judged largely in terms of how well you reply to 
the arguments of your opponents. There is evidence to indicate that 
debate judges consider this to be the most important factor in de-
termining how they cast their decisions. 
Some debate authorities use the term refutation to refer to the at-
tacks which you will make on the case of your opponents, and the 
term rebuttal to designate the steps you will take to defend your own 
case after it has been attacked. Most debaters, however, use the words 
interchangeably to denote both the tearing down and the rebuilding 
of arguments. As the two processes are so closely interrelated it is 
probably not worth while to attempt to preserve the distinction in 
terminology. It should be noted, perhaps, that the four final speeches 
of the debate, in which no new contentions may be introduced, are 
customarily referred to as the rebuttals or the rebuttal speeches. 
You will do much of your preparation for refutation and rebuttal 
while you are in the process of organizing your constructive cases. As 
you develop a contention, the nature of the opposing argument 
should become clear to you. Collect the evidence and plan the argu-
ments which you will need to attack the position of your opponents 
and to rebuild you own. You cannot, of course, write out your refuta-
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tion and memorize it. You must always adapt to the specifics of your 
opponents' case. But you can have the evidence ready and the argu-
ments well in mind. 
Unless you are the first speaker for the affirmative, you will use 
refutation in both your constructive and rebuttal speeches. There is 
no way of answering questions about where in a speech refutation 
should be introduced, or what amounts of time should be given 
to constructive and destructive arguments. Probably the most 
common practice is to refute your opponents' arguments before turn-
ing to the consideration of your own. As you develop skill you will 
learn to interweave refutation and constructive argument, so that 
when any issue is being discussed your opponents' position will be 
weakened and your own strengthened. 
One of the chief weaknesses of many high school debaters is that 
they feel they must reply to everything their opponents say no matter 
how unimportant. Their rebuttals, then, often deal principally with 
minor points and take the form of a long series of disorganized and 
unrelated opposing statements introduced by " they say" and "we 
say." Organize and develop your rebuttal toward destroying the main 
contentions of your opponents and maintaining and strengthening 
your own. 
Whether you are attacking or rebuilding, you will follow much the 
same procedure: 
1. State the original position clearly and accurately. 
2. Review, also clearly and accurately, the argument and evidence 
which has been introduced. 
3. Evaluate the evidence and argument and introduce whatever 
new evidence is appropriate. 
4. Summarize, showing that either the original position has been 
destroyed or that it still stands. 
The mere matching of quotations in rebuttal is usually ineffective. 
The claim that "we gave you four quotations while they gave you 
only three," or that "our authorities are better than theirs," accom-
plishes little . Go directly to the heart of the matter. Deal with the 
main issues. Concern yourself not only with the evidence, but with 
the reasoning processes by which you and your opponents have ar-
rived at your separate conclusions. 
21 
The Language of Debate 
Language and thought are closely related. We think m terms of 
words. From the moment you first consider the debate propos1t1on 
you are concerned with the language in which your ideas will find 
expression. As you develop and organize your arguments you frame 
them, consciously or unconsciously, in words, sentences, and para-
graphs. To a large degree the quality of your thinking may be indi-
cated by the accuracy and clarity with which you express your ideas. 
Language forms the chief link in the chain of communication 
which you must establish between yourself and your listeners. Your 
purpose is to use language in such a way that it will communicate 
your ideas clearly, accurately, and effectively. 
Make your language as specific and concrete as possible. Don't say 
"some people" if you can name the individuals. Don't say "a large 
number" if you can give the exact figure. Don't speak of "capital and 
labor" if you mean "the Ford Motor Company and the Cnited Auto-
mobile Workers." Be careful not to exaggerate or oYerstate. It is 
seldom wise to claim that your opponents have offered "not one shred 
of evidence," or that you have presented "absolutely conclusi\·e and 
incontrovertible proof." 
Use language objectively; avoid emotionally loaded words and the 
name calling devices of the demagogue. Don't be too quick to brand 
your opponents' plan as "un-American," "socialistic," or "commu-
nistic" because it calls for government ownership or operation of a 
particular facility or service. Attaching labels is not a substitute for 
argument on merit. 
Don't attempt to impress your audience with your learning and 
the size of your vocabulary. It may sound impressive to accuse your 
opponents of being guilty of the fallacy of post hoc, ergo propter hoc, 
but it will be more meaningful if you simply explain that because 
one event followed another, the first was not necessarily the cause of 
the second. 
Avoid formal and trite debate terminology. Although you will hear 
fewer references these days to "our worthy opponents" and the "hon-
orable judge," the language of the average debater still bristles with 
such overworked and pompous phrases as " the gentlemen of the af-
firmation," "the negative's first stand upon the floor," "the burden 
of proof," and "in brief summation." Beware of the endless repetition 
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of such transitional devices as "going further," "turning to," and "we 
find." Work for freshness and variety in your choice of words. 
Finally, use language economically. The debater who says, "the 
second speaker of the negation, in his first stand upon the floor, has 
come before you and told you that ... ," not only sounds stilted and 
artificial, he has used 21 words where he needed at most, four: "Mr. 
Jones has said ... " More important, however, is the time wasted be-
cause an idea has not been clearly expressed. If you find you have to 
rephrase, restate, and repeat an argument because you have failed to 
make it clear the first time, you have wasted precious minutes. 
This is not to say, of course, that repetition should not be used. A 
careful worded restatement will often add to clarity and emphasis. 
But far too much time is wasted by debaters who have failed to 
achieve maximum understanding and effectiveness with a minimum 
number of words. If you find yourself saying, "in other words," or 
"what I mean is ... ," too many times, look to your language. 
Delivery in Debate 
Perhaps only one piece of advice needs to be given concerning 
your use of voice and bodily action in debate: R emember that debate 
is public speaking. 
Because his entire audience often consists of his colleague, his op-
ponents, a judge, and, possibly, a timekeeper, it is easy for the de-
bater to forget this fact . As a result his delivery often becomes a 
mechanical and stylized exhibition which bears little relationship to 
the art of public address. 
Specifically, many debaters talk too rapidly, too loudly, and too 
monotonously. 
Because the time allotted for presenting your arguments and refut-
ing those of your opponents is strictly limited, you will want to 
utilize it as efficiently as possible. But remember that your efficiency 
is not measured by the number of words you utter. Gi\'e your listeners 
an opportunity to understand, evaluate, and accept your arguments; 
they can assimilate only so many in a given period of time. A single 
idea remembered is worth far more than a dozen lost in a barrage of 
words. 
As in any other speaking situation, adjust your loudness to the size 
of your audience and the physical surroundings. Many debaters seem 
23 
to think shouting gives added force to their arguments. Actually, few 
things can be quite so tiresome and boring as ten minutes of emotional 
screaming on a subject which deserves to be discussed calmly and ob-
jectively. In addition to feeling they are being driven into the walls, 
listeners are likely to conclude that sound is being substituted for 
sense. 
Use variety in both your speaking rate and volume for the sake of 
interest and emphasis. The speaker who races along at a constant 
tempo and in an unvarying sound level not only becomes monotonous 
but lacks any method of making his important points stand out. 
Use gestures only when you feel the need to reinforce what you are 
saying with bodily action. They cannot be planned and practiced in 
advance. Do not let constant repetition of a single gesture become a 
distracting mannerism, and avoid the wild gesticulations which make 
some debaters appear to be leading cheers at a football rally. 
Perhaps most important of all, maintain a direct communicative 
contact with members of your audience. Talk to them, not at them. 
Think of yourself as a speaker discussing a serious problem with your 
listeners, not as an actor giving a performance before them. 
In delivery, as in all aspects of debate, practice the methods which 
will be useful to you in the many and varied speaking situations for 
which debate is a part of your training. 
You and Your Attitudes 
Although it is generally recognized that those participating in de-
bate are usually the more intelligent and better informed students in 
their schools, you will find, unfortunately, that they are not always 
the best liked. Such terms as rude, inconsiderate, conceited, conde-
scending, contentious, insincere, and even dishonest have all been 
applied, with some degree of justification, to certain students who 
represent their schools in forensic competition. 
Whether such terms are applied to you will depend, to a large 
extent, upon the attitudes you develop and maintain toward your 
opponents, the men and women who serve as your judges, and to-
ward debate itself. 
Your attitude toward your opponents-One of the values de-
bate affords is the opportunity to form friendships with students from 
other schools. Too often, however, debates are conducted not in an 
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atmosphere of friendly rivalry, but in one of mutual suspicion and 
distrust. 
Before the debate begins, introduce yourself and your colleagues to 
the members of the other team. Spend what time you have in getting 
acquainted. 
During the debate refer to your opponents courteously. Call them 
by name rather than by such formal and impersonal designations as 
"the gentlemen of the negative." If you wish them to answer a ques-
tion or supply certain information, " request" that they do so; don't 
"challenge" or "defy" them. Above all, avoid any trace of condescen-
sion or sarcasm in your attitude and language. 
While your opponents are speaking listen carefully, taking notes 
and assembling the material for your reply quietly and unobtrusively. 
If you must confer with your colleagues, do so in writing. Whispering 
or talking while someone else is speaking is an obvious display of bad 
manners. Avoid head shaking and any display of grimaces indicating 
disbelief or amazement which some debaters affect in the hope of 
impressing the judge. 
After the debate is over, make your congratulations something 
more than the perfunctory handshake and the glib, "we certainly 
enjoyed it." If you can do so with sincerity, compliment them on their 
knowledge of the evidence or on an argument well handled. 
If you have some time between rounds, use it in conversation with 
debaters from other schools rather than huddling with your colleague 
in a futile post mortem. There is nothing in the rules of most tourna-
ments which say that you can't have a coke with your past or future 
opponents. 
Your attitude toward your judges-The judges who will listen 
to and evaluate the debates in which you participate will be of many 
types. Some will be debate directors from other schools; some will be 
former debaters; some will be experts on the subject matter being de-
bated; some will simply be representative citizens of the kind you will 
be talking to every day for the rest of your life. They will all be there, 
usually serving without pay, because they believe that debating is a 
worthwhile educational activity. They deserve your appreciation and 
your thanks. All that you have the right to ask of them is that they 
give you a fair hearing and register an honest opinion on their ballots. 
A few tournaments require the judge to offer criticism following 
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the debate; some specifically forbid it. In most cases it is optional. 
The judge is usually free to criticize the debaters if he wishes, al-
though he is nearly always requested not to reveal his decision. 
Do not ask the judge for his comments unless you honestly want 
criticism. Do not request it merely for the purpose of trying to find 
out his decision. If he offers criticism, accept it courteously and with-
out comment unless he asks you a direct question. If he has misunder-
stood one of your points do not try to explain it to him. The debate 
is over. And remember, the failure was yours, not his. It was your 
obligation to make sure that he understood the point. When he has 
finished his criticism, thank him sincerely. 
Learn to evaluate any criticism you receive. A debater who tried to 
act on every suggestion made to him by a series of judges would be 
hopelessly confused by the end of the third or fourth round. This 
does not mean that criticism is worthless and should be ignored. It 
means that opinions vary and that you must examine all suggestions 
carefully and act upon those which seem to offer you the best method 
of increasing your effectiveness. 
When the decisions are announced you will probably find that you 
have lost some debates you thought you had won. Never seek out 
the judges and demand to know why they voted against you. And 
never complain to anyone that you got "bad decisions" or that " the 
judges were incompetent." They were asked to register their opinions ; 
they did so. The fact that you, or anyone else, may disagree with their 
opinions does not mean that they were unintelligent or ill informed. 
Even the Supreme Court does not always hand down unanimous 
decisions. 
For years various groups have been attempting to "standardize" 
debate judging. All such efforts have failed. Probably it is just as well. 
Seldom in your life will you be talking to "standardized" people. 
Your attitudes toward debate·-The attitudes you develop to-
ward debate itself will determine the benefits you receive from it. It 
can be a meaningful intellectual activity which affords valuable train-
ing for responsible participation in all phases of social, economic, and 
political life. Or it can degenerate into a formalized little game in 
which the object is to win by outwitting or tricking your opponents. 
There is nothing wrong in wanting to win a debate. But you should 
want to win because you have learned more about the subject, have 
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analyzed the propos1t1on more thoroughly, have constructed your 
arguments more logically, and have presented them more clearly. 
Reject with scorn the contemptible little bag of tricks and strata-
gems by which some debaters seek to gain advantage by confusing the 
issues, misleading the listeners, or causing their opponents to waste 
time. Remember that the tradition of democratic debate demands 
that people have the right to hear both sides of a question honestly 
and fairly presented. Remember that it also guarantees each side 
equal opportunity to uphold its arguments and to reply to those of the 
other. If you seek to deny those rights and opportunities to either 
your listeners or your opponents, you are being false to the funda-
mental principles of free discussion and debate. 
Practiced honestly and responsibly as a part of your democratic 
heritage, debate will serve you well. 
The Debater's Code of Ethics 
The primary goal of the debate contest is to provide students with 
an opportunity to develop leadership skills for effective and responsi-
ble participation in a democratic society. The debate contest pro-
vides a unique laboratory for the acquisition of these essential demo-
cratic skills, not found elsewhere in the curriculum. 
The debate contest is a competitive event, evolving from the basic 
rivalry between individuals and schools and conducted within the 
framework of established rules. The responsibilities of democratic 
citizenship demand that the student participate with fairness and in-
tegrity at all times. 
The following ethical standards are designed to serve as guides for 
the establishment of criteria for the conduct of contestants in debate. 
l . Courtesy. 
A. Debate is a contest between friendly rivals who should exhibit 
courtesy, fairness and sincerity at all times. 
B. Humor is appropriate in a debate, but sarcasm and ridicule are 
in bad taste. 
C. Anger is an admission of a contestant's inability to control his 
emotions and his inability to answer logically the opponent's argu-
ments. 
D. Arguments should be presented with fairness and good taste. 
Dogmatic methods of presentation should be avoided. 
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E. Debaters should never do anything which would detract from 
their opponent's presentation. Excessive movement and audible noises 
should be avoided while the opponent speaks. 
2. Honesty. 
A. The debater should prepare his own case and should not rely on 
the work of his coach or others. The presentation should be the work 
of the student. 
B. All evidence should be honestly presented and clearly identified. 
Each quotation should be accurately stated and should correctly re-
flect the opinion of the source. Statements should not be taken out of 
context nor altered in any way. Changes of this type are unethical 
and intellectually dishonest. 
C. Debaters should listen carefully to opponents and should repre-
sent accurately the opposing case. The opposition should not be 
credited with statements they did not make nor should they be ac-
cused of ignoring points which they have discussed. 
3. Trickery. 
A. There is no place in academic debate for trickery. Debaters 
should avoid "trick cases," the substitution of strategy for evidence 
and logic, the scouting of opponents, the asking of long lists of ques-
tions, and all other forms of chicanery or intellectual dishonesty. 
B. The position of the debater should be clearly stated as soon as 
possible. The withholding of pertinent information solely to gain a 
strategic advantage is to be discouraged. 
E. New issues should never be introduced in the rebuttal speeches, 
however, this does not imply that debaters should not support pre-
viously introduced issues with new evidence. 
D. Debaters should refrain from arguing about debate rules in-
stead of dealing with the cases and supporting materials of their 
opponents. 
4. Judging. 
A. Debaters should avoid attempts to influence judges by excess 
emotionalism, personal friendship, or other appeals not inherent in 
good persuasive speaking. 
B. Debaters should never attempt to argue with the judge about 
the debate decision. It is the obligation of the debater to persuade the 
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judge during the debate and not afterwards. The judge should be 
treated courteously at all times by the debaters and the coaches. 
C. Protests by students are rarely in good taste. 
There is no substitute for knowledge, presented skillfully and 
fairly with sincere persuasiveness. The debater should never lose sight 
of the academic goals of debate. 
BIBLIOGRAPHY 
Students should read more comprehensive texts m the field of 
debate as their knowledge of the process increases. This bibliography 
is designed to list the references that are available to the student. 
The bibliography is divided into three sections: 1. Source Materials 
for the Debate Proposition 2. Debate Theory 3. Miscellaneous Aids. 
I. Source Materials for the Debate Proposition 
A. The Congressional Digest. Published by: Congressional Digest 
Corp., 1631 K Street, N.W., Washington, D.C. 20006. Published 
ten times yearly, this publication devotes one issue to the current 
high school debate proposition. 
B. Current History. Published by: Current History, Inc., 1822 Lud-
low Street, Philadelphia, Pennsylvania 19103. The three summer 
issues have been devoted to the NUEA or high school debate 
question. They provide excellent materials for background on the 
proposition. A Debate Guide on the current question is also 
available. 
C. NUEA Bulletins. These bulletins are primarily anthologies on the 
high school debate proposition incorporating analyses of the 
question and affirmative and negative suggestions. Copies may 
be secured through the League office. The bulletins are included 
in the Debate Packet listed below. 
D. Reference Shelf. Published by: H. W. Wilson Co., 950 University 
Avenue, New York, New York 10052. One volume, of the sev-
eral published each year, deals with the high school debate propo-
sition. The book is primarily an anthology of articles and speeches 
representing both affirmative and negative materials. An excel-
lent bibliography is included. 
E. University Interscholastic League Debate Packet. The best source 
of materials is the League Debate Packet, which includes both 
20 
volumes of the NUEA Bulletins, as well as numerous other ma-
terials . The Debate Packet is available, for a nominal sum, from 
The University Interscholastic League, University Station, Box 
8028, Austin, Texas, 78712. 
II. Debate Theory 
A. Texts for Beginners. 
1. Buys, William; Murphy Jack; and Kendall, Bruce. Discussion 
and Debate, A Textbook for High School Students. Third edi-
tion. Lincolnwood, Illinois: National Textbook Corporation, 
1961, 96 pp. $3.75. Although discussion is incorporated with 
debate in this text, the primary emphasis lies in the debate area. 
The authors provide a simple, yet comprehensive, treatment of 
debate. 
2. Murphy, James]. and Ericson, Jon M. The Debater's Guide. 
New York: Bobbs-Merrill, 1961, 110 pp. $1.25. This compre-
hensive and concise text is one of the best inexpensive books 
available for beginners. The processes of debate are outlined in 
an easy to understand manner. 
3. Shepard, David W. and Cashman, Paul H . A Handbook for 
Beginning Debaters. Second edition. Minneapolis: Burgess Pub-
lishing Co., 1961, 94 pp., $2.00. This text is a practical hand-
book which can be easily understood by the debater. The sec-
tions on strategy are not as valuable. 
4. Summers, Harrison B.; Whan, Forest L.; and Rousse, Thomas 
A. How to Debate: A Textbook for Beginners. Third edition. 
New York: H . W. Wilson Co., 1950. This text is an excellent 
one for beginning debaters. It is easily understood by high school 
students. 
B. College Debate Texts (Suggested for experienced students). 
1. Freeley, Austin J . Argumentation and Debate: Rational De-
cision Making. San Francisco: Wadsworth Publishing Com-
pany, 1961, pp. $6.00. A modern synthesis of debate theory 
and actual practice, this text is an excellent guide for the ad-
vanced debater. 
2. Kruger, Arthur N., Modern Debate, Its Logic and Strategy. 
New York: McGraw-Hill Book Company, Inc., 1960, 448 pp. 
$6.50. This modern text features a more functional approach to 
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debate and is recommended for advanced debaters. The sec-
tions on strategy are not as valuable for the debater. 
3. McBath, James H ., Editor. Argumentation and Debate, Prin-
ciples and Practices. New York: Holt, Rinehart and Winston, 
Inc., 1963, 448 pp. $6.50. Published by the national forensic 
honor society, Delta Sigma Rho--Tau Kappa Alpha, the text 
has been written by some twenty authors, each dealing with a 
specialized area of debate. It is valuable for the debater. 
C. Advanced Texts in Argumentation (Suggested for superior stu-
dents). 
1. Ehninger, Douglas and Brockriede, Wayne. Decision by De-
bate. New York : Dodd, Mead and Company, 1963, 420 pp. 
$6.00. The philosophy of debate as an instrument of critical 
deliberation is the theme of the book. The advanced theories 
of the contemporary English logician, Stephen Toulmin, have 
been incorporated into traditional argumentation. Recom-
mended only for the superior student. 
2. Huber, Robert B. lnfiuencing Through Argument. New York: 
David McKay, Inc., 1963, 392 pp. $5.00. An advanced text on 
argumentation which attempts to translate the rather complex 
theory and technical language of academic debate into more 
comprehensible terms for the student, through the use of the 
"lines of argument" approach to argumentation. The superior 
student who wishes to study argumentation will find this a 
valuable text. 
III. Miscellaneous Aids 
A. Principles of Debate. General Programmed Teaching Corp., 1719 
Girard NE, Albuquerque, New Mexico. $4.00. This is the first 
programmed application of debate. Although the reviewer has not 
seen same, it is recommended for further investigation as a po-
tentially valuable teaching aid. 
B. Windes, Russell R . and Kruger, Arthur N., Editors. Champion-
ship Debating. Portland, Maine : J. Weston Walsh, 300 pp. $4.50. 
This volume presents transcripts of nine debates from 1949 to 
1960, all final elimination rounds in the West Point National De-
bate Tournament. There is a good introduction to debate as well 
as critiques for each of the debates. It is recommended for use as a 
reference for actual debate models. Some of the debates are also 
available on audio tape. 
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UIL Sample Debate Ballot 
TO THE DEBATE CHAIRMAN: 
Having listened carefully to this debate and considered it m the light of 
instructions printed below, I vote for the 
D NEGATIVE D AFFIRMATIVE 
Signature of Judge 
Instructions to Judges 
The judges shall sit apart during the debate and shall judge the contest as 
a debate, voting without consultation 'Affirmative' or 'Negative' on the merits 
of the debate, irrespective of their individual opinions as to the merits of the 
question. Consider these points: 
(a) The debaters should show evidence of having done their own work. After 
the first speech, they should adapt to the specific case of their opponents. 
(b ) Canned refutation, in which a series of possible arguments is read or 
declaimed in the rebuttal, should be penalized. 
(c ) Affirmative. The affirmative should present a need for a change from the 
status quo, and offer some solution to that specific need. (Not necessarily a 
detailed plan. ) 
( d ) Negative. The negative should adapt to the specific affirmative case 
being presented. One of the requirements of debate is that participants "clash" 
on issues. The negative should be penalized if it does not develop this "clash" 
early in the debate. 
( e ) Debate is a team activity. The debaters should be evaluated as a TEAM 
and not as individuals. 
(f) Good debating is essentially good public speaking, adapted to an audi-
ence that "speaks back." Delivery should be good "communicative speech." 
(g ) The duty of the debaters is to convince the judges that they have presented 
the best possible case for or against the given proposition. They do not have to 
persuade the judges that it WILL be done, only that it SHOULD be done. 
(h ) The position of the debater should be clearly stated as soon as possible. 
It is unfair to keep opponents in the dark as to the constructive case, in order to 
spring surprises near the end of the debate. 
At the close of the debate each judge shall indicate his choice by ballot and 
deliver it to the presiding officer, who shall inspect the ballots in the presence of 
the representative of each school and announce the decision. 
The director of the contest is charged with responsibility of enforcing these 
instructions and only the most flagrant delinquency in this matter will be 
considered grounds for protest. 
